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CHAPTER I
DESCRIPTION OF IGE

In recent years,
book publishers,

elementary school educators,

and people

text

in teacher training i n s t i 

tutions have given increasing attention to the i n d i v i d 
ualization of instruction for boys and girls.

Many d i f 

ferent systems have been developed to achieve this goal
and Individually Guided Education

(IGE)

is but one of

those systems.
What makes
programs
ference

IGE different

to individualize

from other attempts

instruction?

and

The primary d i f 

is in the organizational-administrative structure

of staff members who have varying degrees of r e s p o n s i 
bility and accountability for pupil performance.
second major difference

A

is in the manner of assessment

of pupil skills, with the development of instructional
programs based upon behavioral objectives which will
teach skills at the appropriate

level.

The remainder of this chapter will be devoted to
describing the IGE system as it is currently being used.
The information presented was
books

abstracted from two recent

from the Wisconsin Research and Development Center

for Cognitive Learning at the University of Wisconsin in
Madison,

Wisconsin.

The first of the publications was

Individually Guided Education And The M u 11iunit Elementary

1
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S c h o o l : Guidelines

For I m p l e m e n t a t i o n .

The other

publication was The V.'isconsin Des ign For Reading Skill
2

D e v e l o p m e n t : Rationale And G u i d e l i n e s .
impractical
nents

of the

It would be

to explain in great detail all of the c o m p o 
IGF system and the reader is referred to

the above two publications for additional

Structural

As mentioned previously,
which separates

information.

Design

the primary difference

IGE from other individualized systems,

or the traditional

system,

trative structural

design.

is the organizati on al- ad min is
The structure of IGE may be

likened to differentiated staffing which has been d e v e l 
oped

in recent years.

The organizational hierarchy of

the IGE system consists of three distinct levels of o p e r 
ation and responsibility

(see Figure

The first of these three levels
and research

1).
is the instructional

(IflR) unit which replaces

the age-graded,

self-contained classroom in traditionally-oriented school

^Klausmeier, Herbert J. and others, Individually
Guided Education and the Multiunit Elementary School:
Guidelines for Implementation [ M ad iso n, W i s c o n s i n : U n i 
versity of Wisconsin Research and Development Center for
Cognitive Learning, 1971).
n

^Otto, Wayne and Askov, Eunice, The Wisconsin Design
for Reading Skill D e v e l o p m e n t : Rationale and G u i d e l i n e s ,
"(Madison, Wisconsin! University of Wisconsin Research and
Development Center for Cognitive Learning, 1972).
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Central Office
Administrator

Representative
Teachers
Representative
Unit Leaders

Representative
Principals

Principal

Central Office
Consultants

IMC Director

External
Consultants

Unit Leader A

Unit Leader B

Unit Leader C

Unit Leader D

2-3 Staff Teachers
1 First Year
Teacher
1 Teacher Aide
1 Instructional
Secretary
1 Intern
100-150 Students
Ages 4-6

2-3 Staff Teachers
1 First Year
Teacher
1 Teacher Aide
1 Instructional
Secretary
1 Intern
100-150 Students
Ages 6-9

2-3 Staff Teachers
1 First Year
Teacher
1 Teacher Aide
1 Instructional
Secretary
1 Intern
100-150 Students
Ages 8-11

2-3 Staff Teachers
1 First Year
Teacher
1 Teacher Aide
1 Instructional
Secre tary
1 Intern
100-150 Students
Ages 10-12

FIGURE

1

IGE ORGANIZATIONAL C H A R T 1

i
Building Instructional Improvement Committee
System-Wide Policy Committee
Instructional S Research Unit

^K l a u s m e i e r , op.

cit., p.

21.

4

This unit consists of a unit leader,
teachers, one first-year teacher,
an aide,

and approximately

two or three staff

one student teacher,

100-150 students.

The number

and type of professional and non-professional staff m e m 
bers would be dependent upon the number of students
the unit.
plan,

in

The main functions of the If,R unit are to

carry out,

and evaluate,

as a team,

the instruc

tional programs based upon the needs of the children
within their unit.

The unit leader is not an adminis

trator or supervisor,

but is responsible

for planning

within the unit and coordinating with the other units
in the same building.*
The second level of hierarchy
improvement committee

(IIC).

is the instructional

This committee

is co m

prised of the building principal and all of the unit
leaders of the building.

The IIC has

four main functions:

Stating the educational objectives and o u t 
lining the educational program for the entire
school building; interpreting and implementing
system-wide policies that affect the e d u c a 
tional program of the building; coordinating
the activities of the I$R units to achieve
continuity in all curriculum areas; and a r 
ranging for the use of facilities, time, m a 
terials, etc., that the units do not manage
i n d epe nd ent ly.^
The third and highest level of organization is the

*Klausmeier,
2

Klausmeier,

op. c i t ., p.

20.

op. c i t . , p.

22.
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system-wide policy committee

(SPC).

The SPC was created

to facilitate the transition from traditional programs
to the IGE system.

The SPC consists

from the central office,
unit leaders,

of representation

and a few of the principals,

and teachers.

The SPC has four main d e 

cision-making and facilitative res pon s i b i l i t i e s .
responsibilities

These

include indentifying the functions

be performed in each IGE school

in the district,

to

re

cruiting personnel and arranging for their inservice
education,

providing

seminating relevant

instructional materials,

and d i s 

information within the district

and community.-*Each of the three levels of organizational s t r u c 
ture described above will vary somewhat from district to
district depending upon the size of the district,
community,
However,

the

student population and professional staff.

these differences would not be major differences

which would alter the basic design of the IGE system.

Objectives

and Programs

The second difference which sets
other individualized approaches

IGE apart from

is the organization of

small groups combined with individualized instruction
based upon assessment, behavioral objectives

and planned

ibid.
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programs

to achieve the objectives

criterion referenced tests

as determined by

(See Figure 2).

This system

was planned in conjunction with the Wisconsin Design
for Reading Skill Development which is a relatively new
reading program.

Even though this reading program and

IGE were developed simultaneously at the University of
Wisconsin Research and Development Center,
operate
using

independently.

in Benton Harbor

IGE, which are hereafter indentified as "IGE

schools",
ject.

The schools

each can

are described in later chapters of this p r o 

They,

along with

the non-IGE schools,

used both

the Sullivan and American Book Company reading m a t e r 
ials

in place of the Wisconsin reading program.
The IGE system is different from most other systems

of instruction because

the instructional program is

planned by more than one teacher.
schools benefit from the knowledge,
pertise of the personnel
the SPC,

Students

in IGE

experience and e x 

of the If7R unit,

the IIC,

and

all of which have been described above.

Otto and Askov described the IGE system as follows:
IGE is a system of elementary education that
includes: a statement of behavioral objectives;
an instructional program of materials, e q u i p 
ment, and student and teacher activities d e 
signed to achieve the objectives; procedures
for the initial placement of the students and
subsequent monitoring of their progress; g u i d e 
lines for organizing instruction; and m e a s u r e 
ment tools and evaluation procedures.
The main objective of IGE is to provide for

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

State the educational objectives to be attained by
the student population of the building after a year
and longer time periods in terms of level of a c h i e v e 
ment and other performance related to each curriculum
area and in terms of other values and action patterns.
Estimate the range of objectives that may be attainable for subgroups of the student population.________
Assess the level of achievement, learning style, and
motivation level of each student by use of criterionreferenced tests, observation schedules, and work
samples with appropriate-sized subgroups.
Set specific instructional objectives for each
to attain over a short period of time.

child

Plan and implement an instructional program suitable
for each student by varying (a) the amount of a t t e n 
tion and guidance by the teacher, (b) the amount of
time spent in interaction among students, (c) the use
of printed materials, audiovisual materials, and d i 
rect experiencing of phenomena, (d) the use of space
and equipment (media) and (e) the amount of time
spent by each student in one-to-one interactions with
the teacher or media, independent study, adult- or
student-led small group activities, and adult-led
large croup a c t i v i t i e s . ________________________________
Assess students for attainment of initial objectives
and for setting next set of instructional objectives.

Obj ectives
not attained

nr -

Reassess the student's
characteris tics

-----------

Obj ectives
attained

Implement next
sequence of program [

i
Y

Feedback loop

FIGURE

2

INSTRUCTIONAL PROGRAMMING MODEL IN IGE

^Klausmeier,

op. c i t . , p.

19.
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differences in children's rates of learning
and in mode and style of learning. . . . The
primary means for attaining these objectives
in any curriculum area is to identify a p p r o 
priate instructional objectives for each child
in terms of his present level of achievement
and other characteristics; and then to (a)
group children who have common objectives and
levels of achievement for part of their i n 
struction, (b) arrange within groups for a p 
propriate one-to-one tutoring, and (c) p r o 
vide for independent study using books and
other instructional material.
Continued
assessment and frequent regrouping are r e 
quired .1
The IGb system described above
from other instructional systems
First,

it utilizes

staff members
Second,

in two basic ways.

the talents of several professional

to plan and present

it emphasizes

instruction to pupils

the planning of instruction based

upon performance objectives
ials and activities

is distinguishable

and a wide variety of mater

to achieve these objectives.

The next chapter is a review of the research and
other literature printed about IGE since it began
1966.

Chapter III

is a description of the study design

for the research which was
gator.

in

conducted by this

in ve s t i 

Chapter IV is an analysis of the test results

which were used to compare the achievement of pupils
at IGE schools

to those at non-IGE schools.

The pupils

in these two groups will hereafter be referred
"IGE pupils"

to as

if they were taught by this method and as

*Otto and Askov,

0£.

c i t . , p.

1.
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"non-IGE pupils"

if they were taught by any other i n 

structional system.
The terms "IGE",

"Multiunit School",

are all used interchangeably

and "MUSE/IGE"

throughout this

report.

The reader should not become confused because all three
of these terms
struction.

are referring to the same system of i n 

The multiple

terminology was probably a

result of two different organisations working s i m u l 
taneously to implement and refine

the process.

These

two organizations were the Wisconsin Research and
Development Center for Cognitive Learning at the U n i 
versity of Wisconsin and the Institute
of Educational Activities

(I/D/E/A)

for Development

at the Kettering

Foundation.
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CHAPTER II
SUMMARY OF LITERATURE AND RESEARCH

Individually Guided Education has only been

in

operation now since the fall of 1964 when Project
MODELS began under the leadership of Herbert J.

Klaus-

meier from the University of Wisconsin and the W i s 
consin Department of Public
other new ideas

In s t r u c t i o n .^

in education,

Like many

IGE has been difficult

to implement because of the reluctance of educators,
and the general public,
educational
six years

system.

IGE appears

to accept innovations

However,

during the past

in our
four to

to be receiving a great deal of

educational and governmental support and is rapidly
spreading throughout the United States.
In 1966 there were only three school districts
which

IGE had been implemented,

in

but by the end of the

1970-71 school year this number had increased to 164.
The U.S.

Department of Health,

selected IGE for nationwide

Education and Welfare

installation for the 1971-

72 school year bringing the total to over 500 IGE schools
in eighteen states.^

Approximately

350 new schools began

1___________ , "What Makes It So Popular?",
Digest, X X X V I 1 ("January 1973), p. 25.

Education

^ibid,
10
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working with the University of Wisconsin Research and
Development Center in 1972-73 to implement the m u l t i 
unit school,

thus bringing the total to approximately

900 IGE schools

in the United States.'*'

All of the above mentioned IGE programs
elementary schools.

are in

A few school districts have begun

the IGE plan in the middle and junior high schools.
A senior high school
for possible

IGE plan has also been developed

implementation and study for some

time

in 1974.2
There does not appear to be any one form of IGE
that is best or is operative
Because

IGE is flexible

in all school situations.

it can be easily and readily

adapted to almost any school.

Ironside0 concluded in

his study that:
MUSE/IGE can be successfully begun and can
make meaningful progress in a variety of
settings: in traditional school buildings,
including those of two and three floors; in
center-city areas, suburbs, large and small
t o w n s , and rural regions; in schools with
essentially middle-class or lower-class p o p 
ulations; in schools with less than optimum

^ K l a u s m e i e r , Herbert J., Individually Guided E d u c a 
tion : Eighth Annual R e p o r t , 1 9 7 1 - 7 2 , p. 47

p.

2
28.

, "What Makes

It So Popular?",

ojd .

c i t .,

^Ironside, Roderick A., "The 1971-72 Nationwide I n 
stallation of the Multiunit/IGE Model for Elementary Schools.
A Process Evaluation", (Office of Program Planning And
Evaluation [DHEiV/OE], Washington, D.C.), p. 229.
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libraries or instructional resources; in
small and medium-sized schools (up to p e r 
haps 800 students).
Pelligrin^" also found
be variations

in his study that there could

even among multiunit schools.

ed that not only could there be differences
schools, but there could also be differences
the I OR units within a school.
lows

for each school

of the strengths

He r e p o r t 
among
among

Such flexibility a l 

and each unit to take advantage

of the school plant,

community,

and

teaching personnel.
Thus, when one talks of a nationwide MUSE/IGE
installation, he must think and interpret in
terms of many approaches.
And when one talks
of a MUSE/IGE school, he must think and i n 
terpret in terms of its many teachers , r o o m s , ?
units, supportaive staff, and other v ari ables.“
Because there
will

is no one established IGE method which

guarantee success

in all situations,

Ironside-^ s u g 

gested that:
Staffs, once committed and on their way,
w o uld do well to consider a trial period in
IGE p r o g r a m m i n g --with all that implies--in
place of an immediate descent into the m a e l 
strom.
Depending upon previous efforts and
present circumstances this might not be

Pelligrin, Roland J., 'Some Organizational C h a r 
acteristics of Multiunit Sch o o l s ” , (National Center for
Educational Research and Development [DHEW/OE], W a s h i n g 
ton , D .C .) , p . 4 .
9
“Ironside, o£. c i t . , p. 232.
■^Ironside, op. cit., p.

234.
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necessary; but some schools would clearly
benefit by careful planning and implementing
of a 3- or 4-week period of ''practicing" the
instructional model.

Cost of Implementation

Because IGE requires
than
cause

a different hierarchy of staff

the age-graded traditional

classrooms,

and also b e 

IGE requires a greater variety of instructional

materials

and equipment,

one might expect

gram to be quite expensive to implement
Initially

to implement

in operation.

require an investment

ICE p r o 

and operate.

IGE it does cost more

taining a program already
innovations

the

than m a i n 

Almost all

for some equipment

and/or m a t e r i a l s .
The IVis cons in R£JD Cen te r recommen ds the a i 
location of at least ten dollars per pupil
to cove r these costs for each of the fi rs t two
y e a r s . After that, a Mul t i -Unit s ch ool can be
run at no greater cos t than a tra dit ional
s c h o o l - -perhaps for 1ess , accordi ng to the
superin tendents and p rinc:ipals wh o h ave had
the most experience with it.
In another study of implementation costs Klausmeier
found that after the initial

investment,

cost of instruction per pupil was

about

the average
the same in

■^Graham, Richard A. , "The School As A Learning C o m 
munity", Theory Into P r a c t i c e , XI (February 1972), p. 5.
?

Klausmeier, Herbert J., "The Multi-Unit Elementary
School and Individually Guided Education", Phi Delta
Kappan, L111 (November 1971), p. 184.
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IGE schools

as it as in other elementary schools w i t h 

in the same district.
A multiunit spends more for curriculum materials
because new curricula are constantly being introduced
or old ones modified for individual needs.
costs

But,

these

are more than made up for by handling teacher

absences within the unit;

there is no need for sub

stitute teachers.^

Teacher Opinion

"Since no educational
much chance of success
eration are not
opinion

innovation is likely to have

if those responsible for its o p 

in agreement with its rationale,

staff

is an important aspect of project e v a l u a t i o n .

To implement IGE against

the wishes of a staff would be

an invitation to failure before implementation could
begin.

It is therefore extremely important to educate

the staff so that they have a thorough understanding
of the basic premises

of IGE.

Researchers and authors of educational

literature

have found some differences of opinion about IGE among

^Graham,

o£.

c i t . , p.

5.

^Lorton, Larry, "Reorganizing the Learning at McKin
School--An Experiment in Multi-Unit Instruction", (paper
presented at the 58th annual meeting of the American Edu
cational Research Association, New Orleans, Louisiana,
February 25-March 1, 1973).
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the teachers

in multiunit schools.

IGE appears to have

several definite strengths, but there are also a few
weaknesses which require additional study and inservice
training.

The weaknesses

reported were more prevalent

during the first year or two of implementation,

but

the strengths were reported as having a longer lasting
effect.

Almost all authors of the research reported

in this project point out that the teachers believe
the most important advantages of IGE are the individ
ualization of instruction for pupils
of teachers

and the freedom

to experiment with new techniques

and m a 

terials .
Pelligrin^ and his associates
of IGE and non-IGE teachers
toward job satisfaction.
survey,

conducted a survey

to learn their attitudes

Of the ten items

in their

all were rated higher by the multiunit t e a c h 

ers than by the control group of teachers.

Three of

these were rated only slightly higher, but the other
seven were significantly higher.

The seven items rated

significantly higher by multiunit school teachers

are

as follows:
1.
2.

Satisfaction with progress toward one's
personal goals;
Satisfaction with personal relationships
with administrators and supervisors;

Ipelli grin,

0£.

c i t . , pp.

11-12.
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3.
4.
5.
6.
7.

Opportunity to accept responsibility for
one's own work and the work of others;
Seeing positive results from one's efforts;
Personal relationships with fellow teachers;
Satisfaction with one's job in light of
one's career expectations; and
The availability of pertinent instructional
materials and aids.

In another study the following statements expressed
favorable opinions of IGE t e a c h e r s :
1.
2.

3.

4.
5.

Flexibility of staff utilization;
Team planning and systematic in-service
training, and sharing of ideas among
units;
Continuous and systematic evaluation
which leads to program modification
and instructional improvement;
Use of parents and student tutors in
instruction; and
Clear definition of roles among the

staff.
Graham^

found in his study that the IGE teachers

liked the multiunit school and the individualization
of instruction that was made possible.

These

teachers

also liked the influence that they had on decisions
which affected not only individual students,

but the

entire school.
All three reports mentioned above
IGE teachers

indicate that

look favorably upon making decisions

gether and sharing ideas.

Even though this

is seen as

a benefit for planning individualized instruction,

^Lorton,

0£.

c i t . , p. 12.

"■Graham,

0£.

c i t . , p.

to

it

5.
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is also a problem in some schools because
lack

the necessary skills

change and make

the teachers

to effectively deal with

the

the decisions which are so important

an IGE program.

Inservice training was

tion for solving

this p r o b l e m . 1

in

the rec omm en da

Pupil Attitude

Three research reports were
the attitudes

located which

of IGF.-taught pupils

non-IGE-taught pupils.

compared

to the attitudes of

Morrow" conducted the research

for the first report during the 1967-68 school year and
his

findings did not indicate any significant differences

between the attitudes
the attitudes

of pupils

of pupils

in multiunit schools

in control schools.

and

Morrow's

research should be looked upon with caution for two r e a 
sons.

First,

his experimental groups

and control groups

were unevenly matched in all three of his comparisons.
Secondly,

his

instrument

findings may not be accurate because the

that he used to measure attitudes was d e v e l 

oped specifically for his study and it had not been v a l 
idated.

Because of these circumstances

Norton,

ojd .

c i t . , p.

in Morrow's study,

12.

2

Morrow, R.G., "Student Achievement And Attitudes
In Instruction And Research Units In Two Elementary
Schools in Janesville, Wisconsin, 1967-68", (Office of
Education [DHEW/OE], Washington, D.C.), February 1969,
p p . 30 - 31.
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the research of the two reports mentioned below

is c o n 

sidered by this project developer as being more valid than
M o r r o w 's .
The second research of pupil attitudes was c o n 
ducted by Lorton-*- during the 1971 -72 school year.

Lorton

used the Student Morale Scale for the first part of his
survey and he considered this to be

. . the most v a l 

id and reliable instrument ever devised for this p u r 
pose.

. .

This survey

includes seventy-two s t a t e 

ments

and is the same survey which was

intended for

use in this project in some of Benton Harbor's
schools.

However,

for reasons

IGE

explained in the next

chapter this part of the project could not be completed.
Lorton also used the pupil attitudinal survey d e 
veloped by the Institute for Development of E d u c a t i o n 
al Activities

(I/D/E/A).

This survey and the SMS s u r 

vey ivere administered twice during the school year and
both found the attitudes of IGE-taught pupils
crease

in positiveness.

to i n 

The SMS revealed that the a t 

titudes of pupils made a significant positive shift
over the course of the first year at the experimental
school.

The I/D/E/A survey also revealed "more p o s i 

tive attitudes and feelings about school" of the pupils

^Lorton,

o£.

c i t . , p.

7.
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at the IGE school.^
the most meaningful

The eleven statements below were
indicators of increased positive

attitudes .
1.
2.

Greatly improved liking for school;
Greater number of teachers teaching
each child;
3.
Greater amount of movement during the
school day;
4.
Class makeup on basis of performance;
5.
Greater liking for class-mix across
age levels;
6.*-' Doing things they like each day;
7. 'Vastly improved instructional support
from t e a c h e r s ;
8.
Greatly improved daily use of IMG by
individuals;
9.
Increased effectiveness of continuous
progress instruction;
10.
Greater clarity in learning objectives;
and
11.
Increased agreements between teacher
and students on quality of student
p e r f o r m a n c e .“
The third research report found, which compared
attitudes of multiunit school pupils

to the attitudes

of pupils

in traditionally organized schools, was con7
ducted by Nelson"
and was reported by the University
of Wisconsin R £< D Center in their eighth annual report
of IGE.

Nelson also used the SMS and his

^Lorton,

2

Lorton,

0£.

c i t . , p.

10.

0£.

c i t ., p.

12.

findings

■^Klausmeier, Herbert J., Individually Guided Educa
tion: Eighth Annual Report, 1971-72 (Madis on , Wisconsin
University of Wisconsin Research and Development Center
for Cognitive Learning), p. 5.
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support those of Lorton.

Nelson's conclusions were

fo ll o w s :
1.

2.

3.

4.

5.

6.

7.

8.

9.

Pupils in multiunit schools generally
appeared to have a more positive selfconcept as learners than did pupils in
traditionally organized schools;
Pupils in multiunit schools displayed a
more positive attitude toward their f e l 
low pupils than did pupils in tradition
ally organized schools;
There was no difference between multiunit
pupils and pupils in traditionally o r g a n 
ized schools with respect to their a t t i 
tude toward teachers;
Pupils in multiunit schools generally
appeared to have a more positive attitude
toward instruction than did pupils in
traditionally organized schools;
Pupils in multiunit schools revealed a
more positive attitude toward school in
general (school morale) than did pupils
in traditionally organized schools;
Pupils in multiunit schools had a more
positive attitude toward their school
plant than did pupils in traditionally
organized schools;
There was no difference between m u l t i 
unit pupils and pupils in traditionally
organized schools with respect to their
attitude toward administration and staff;
Pupils in multiunit schools exhibited a
more positive attitude toward their c o m 
munity than did pupils in traditionally
organized schools; and
There was no difference between m u l t i 
unit school pupils and pupils in t r a d i 
tionally organized schools with respect
to the records of attendance and t ardi
ness .

The findings of Lorton and Nelson,

listed above

both appear to have demonstrated that IGE-taught p u 
pils had a more positive attitude toward school than

■^Klausmeier,

0£.

c i t . , pp.

4 and 5.
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did the control pupils

in non-IGE schools.

In some

instances there were no differences, but when di ff e r 
ences did occur,

they were positively favoring the

MUSE/IGF .

Parent Attitude

Teacher and pupil opinions and attitudes are e x 
tremely

important to the success

educational

innovations.

or failure of most

Parental attitudes

important because they affect the attitudes

are also
of their

children.
Of all the research and literature

that has been

written about MUSE/IGF; only one survey of parental a t 
titudes was

found.

found an increase

Lorton"'’ conducted this survey and
in the favorable attitudes

whose children were
the attitudes

in an IGF program.

in the fall of 1971 when

of parents

fie assessed
IGF wras im ple

mented and again at approximately the same time one
year later.

Because the results of the first survey

in 1971 were so favorable,

it wras believed that no s i g 

nificant change would occur.
measureable

However,

there was a

increase in the favorable attitudes

of

parents .
One of the items on the survey dealt with the

^Lorton,

op. c i t . , p. 12.
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discipline of students.
discipline was

the only

showed a decrease.
movement

The parents'

attitude toward

item reported by Lorton which

IGL does include more freedom of

and self-direction on the part of pupils

and

many parents equated this with a lack of discipline.
The 8 2% overall

favorable

response on the entire

sur

vey was still considered very meaningful.

Pupil Achievement

It is difficult
ment of pupils

to compare the academic a c h i e v e 

in experimental and control groups b e 

cause of variables such as time, materials,

pupil

abil

ity, and teacher interests, which are all difficult
to control and match.

Morrow^- found this

in his study of comparing pupils
pupils

in non-IGL schools

to be true

in IGL schools

in Janesville,

to

Wisconsin.

He found that in some areas the experimental groups
would excel and in other areas the control groups would
excel and that this variation would continue from one
grade level,
pattern.

or school,

to another with no particular

He concluded that:

No systematic differences in students'
achievement growth were found to exist
between the Multiunit School and I$R Units,
and their control schools.
Although d i f 
ferences did appear in specific subject
matters at specific grade levels, the total
pattern of achievement growth did not

^-Morrow,

0£.

ci t . , p.

30.
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differ substantially.
Lorton^ also concluded that ",

. . there were no s i g 

nificant or patterned overall differences".
cover that there appeared to be ",
cess'

. .a

He did d i s 

'leveling p r o 

in which extreme below-grade performance has been

alleviated".

This was encouraging except the above-grade

level performance appeared to drop.
not considered significant,

However,

this was

only to the point that it

needed to be evaluated again the following year.
A true measure of academic achievement by pupils
in a multiunit school may not be possible during the
first year or two.

A certain amount of instructional

time undoubtedly will be lost because

teachers and p u 

pils have not completely made the transition to the new
instructional system.

Morrow

2

suggested that:

Significant achievement gains by Multiunit
students are likely to come, if at all, a f 
ter the first and perhaps the second year
of Multiunit operation, at a time when o p e r 
ational proficiency has been reached.
The above review of research and literature i n d i 
cated that MUSE/IGE was spreading throughout the United
States and was gaining recognition from both educational
and governmental agencies.

The new system allowed a

great deal of flexibility to program for the individual

■'■Lorton, op. c i t . , p. 9.
7
Morrow,

o£.

c i t . , p. 1.
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needs of students and this was looked upon favorably by
parents, pupils

and teachers.

The two research articles

pertaining to pupil achievement did not indicate that
ICE was better than,
instruction.

or not as good as, other methods of

However,

they did indicate the need for

additional research in the area of pupil achievement in
the MUSE/1GE.

Some additional

research was done by the

developer of this project and this

is reported in Chapter

IV.
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CHAPTER III
STUDY DESIGN

The primary objective of this project was a study
of the IGE schools which were in operation in seven of
the twenty-three elementary schools
Michigan.

in Benton Harbor,

The project was conducted under the leader

ship and guidance of Dr. Harold Boles from the E d u c a 
tional Leadership Department at Western Michigan U n i v e r 
sity,

Kalamazoo, Michigan and Mr. John Watson, principal

of Calvin Britain Elementary School

in Benton Harbor.

Originally this project was to have
major areas of study.
tests results

included three

The first was an analysis of

to compare the academic achievement,

as

measured by standardized and locally prepared achi ev e
ment tests,

of IGE pupils

to non-IGE pupils

inner and outer city s c h o o l s .

in both the

The second and third areas

of the study were to have been reports of student and
teacher opinion surveys.
The first major area, the comparison of test results,
has been completed and is reported in Chapter IV.

It

was not possible to conduct the two opinion surveys

in

Benton Harbor at this time because of a Board of Education
policy which prohibits such surveys by groups or individ
uals not employed by the district.

These two phases of

25
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the project were therefore not completed,

but the study

designs for both are presented later in this chapter.
A review of similar research was substituted for the
original research and was presented in the preceding
chapter.

The three sections below are descriptions

of the study design as it was originally planned,

in

cluding parts two and three which could not be c o m 
pleted due

to circumstances beyond this investigator's

control.

Comparative Test Results Study Design

Results

from two different types of tests were

cluded in this study to compare the IGE pupils
non-IGE pupils
Harbor.
ly, was

in

to the

in the elementary schools of Benton

The first test, which was used most e x t e n s i v e 
the California Achievement Test

CAT was administered to all pupils

in grades

six in all of Benton Harbor's schools.
Referenced Test

(CAT).

The

two through

The Criterion

(CRT) was administered to all pupils

kindergarten and first grades.

in

The CRT was completely

developed by the teachers of these grades and was used
exclusively in Benton Harbor with the approval of the
Michigan Department of Education.

Tests of the latter

type are currently being developed for other elementary
grades and will eventually replace the CAT completely
in Benton Harbor.
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The CAT and CRT were both administered twice during
the school year with the first given
the second in April.

in September and

It should be noted that the tests

did not measure achievement for a complete academic
school year or a complete calendar year.
tween the two tests was seven months
increase of seven months

The time b e 

and therefore an

in achievement

level was c o n 

sidered

the expected rate of growth as reported in this

study.

For example:

would be reported as

a seven month achievement score
.70 and a four year,

three month

achievement score would be reported as 4.30.
Because Benton Harbor used two different basic
reading textbooks

(Sullivan and American Book Company)

in the elementary schools,

it was decided to in ve s t i 

gate and report only reading scores.
test and post-test reading scores were
cabulary,

comprehension,

and a total,

On the CAT, p r e 
obtained for v o 
and all of these

scores have been reported in grade equivalents
be found in Tables

1, 2, 3 and 4.

and may

The CRT pre-test

and post-test scores were recorded in percentages
objectives

of

responded to correctly and these scores may

be found in Table
by averaging

5.

All scores

the scores

reported were obtained

of twenty pupils

randomly s e 

lected in each grade from each school studied.
An attempt was made to make three different c o m 
parisons by utilizing reading test scores.

The

first
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was

a comparison of the results

achieved from using the

Sullivan reading program compared to results from the
American Book Company reading program.

The second was

a

comparison of standardized test scores of the IGE schools
in the inner city to those
city and similarly

in non-IGE schools

in the inner

for ICE and non-ICE schools

of the

outer ci ty at three different grade 1eve Is regardless
which

reading program was

final comparison which was
study was
ICE pupils

being used.

The third and

included in this part of the

a comparison of standardized

test scores of the

in the inner city to the test scores

ICE students

of

of the

in the outer city schools.

Teacher Opinion Survey Study Design

It was not possible to complete this phase of the
project and the review of literature found in Chapter II
was

substituted.

The following

is a summary of the t e a c h 

er opinion survey as it was originally planned.
Because the ICE system was
the twenty-three

schools,

used at only seven of

it was

intended to survey all

of the teachers

at these seven schools

ber of teachers

at several of the non-ICE schools.

purpose of the questionnaires was
the opinions

and attitudes

IGE instructional system.
varying degrees

and an equal n u m 
The

to acquire and compare

of both

groups

toward the

Because

the two groups had

of knowledge of and experience with IGE,
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it was necessary to develop two slightly different q u e s 
tionnaires.

The majority of the questions on both q u e s 

tionnaires were the same or very similar so that the r e 
sults

could have been easily compared.

surveys

A sample of both

and the cover letter of explanation may be found

in the appendices.
It was
naires

intended to analyze

according

to buildings

opinions of the teachers
schools
ports

the completed q u e s t i o n 

to determine

the overall

at each of the ICE and non-IGE

participating in the study.

could have been instrumental

These survey r e 
in determining

future of IGE at each of Benton Harbor's

the

elementary

schools .

Pupil Opinion Survey Study Design

This

aspect of the project was not completed either

but the remainder of this chapter is a description of
the intended methods which were
determine

the attitudes

to have been used to

and opinions of the pupils

to

ward IGE.
Because

it is difficult for young children to under

stand and complete a questionnaire,
limit the survey to pupils
and seventh years

it was decided to

in their fourth,

in school.

fifth,

sixth

Two classrooms of pupils

in each of these four levels were to have been selected
to complete the survey,

from both

IGE and non-IGE school
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but with no more than two classrooms

from any given school.

The schools were to have been carefully selected to m a i n 
tain a balance between the children in inner and outer
city schools, but no attempt was to have been made to
identify any pupils or classrooms
completely omitted.

and names were to be

The only identification which was

to have been done was that of schools so that the a t 
titudes of IGE-taught pupils could be compared to nonIGE-taught pupils.
The questions

in this survey were

Student Morale Scale survey which was
previous

adapted from the
described in the

chapter as used by Nelson and Lorton.

Only

the questions pertaining to the instructional program
and general school morale were selected.
questions in these two sections were
adaptable to measure the pupils'
schools.

Most of the

relevant and easily

attitudes

Five positive and five negative

about their
statements

about instruction and also general school morale were
included in the survey to determine whether the pupils
had positive or negative attitudes toward their schools.
A sample of this survey may be found in the appendices
to this project.
The results of all surveys were

to have been a n a 

lyzed to compare the attitudes of IGE and non-IGE pupils.
A comparison of the attitudes of pupils

in the inner

and outer city IGE schools was also to have been included.
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As mentioned at the beginning of this

chapter > it

was not possible to conduct the teacher and pupil surveys.

The analysis of test results was completed and

is reported in the next chapter.
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CHAPTER IV
COMPARATIVE TEST RESULTS

The study design for the research reported in this
chapter was
chapter will

described in the preceding chapter.
focus on an analysis

This

of the test results

from the IGE and non-IGE schools which were

included

in this study.

Comparison of Sullivan and ABC Reading

Because

the Sullivan reading program was used a l 

most exclusively

in kindergarten,

and the American Book Company

first and second grades

(ABC)

reading series was

used in almost all of the upper elementary grades,
was not possible
level.

to make comparisons

Therefore,

at the same grade

second grade pupils

in the Sullivan

program were compared to third grade pupils
the ABC reading series

series

reveals

studying

in

and the results of these scores

have been recorded in Tables
An analysis

it

1 and 2.

of the scores

in Table

1 for the Sullivan

that the grade equivalent scores are quite

consistent, with the lowest score of

.82 in comprehension

gain and the highest score of 1.19 also in comprehension
gain.

The average of the total gains

ranged from .95 to

1.05, which is two or three months higher than the
32
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1ABLF

1

i
Comprehens ion
Gain (average)

2 .45

1.19

2.24

1. 00

1.16

1.05

Non-IGF

1 .30

2.29

1.07

2.26

1.24

i

??

.9 9

1.19

.9 8

IGF Outer City

2.01

2 .9 4

1. 72

2 .5 4

1.92

2.87

.93

.82

.9 5

Non-IGL Outer City

1.00

2.68

1.05

2 .72

1 .0 0

2.64

1.02

1.07

.9 8

Inner City

Pre-Test
Total

Total Gain
(average)

Post-Test
Comprehension

1. 29

Post-Tes t
Total

P r e -Tes t
Comprehens ion

Vocabulary
Gain (average)

j

|
j
Post-Test
Vocabulary

2.28

Type
i

1

1.28

....

IGF. Inner City

of

Pre-Test
Vocabulary

School

I
|
j

1

CALIFORNIA ACilILVFMLNT THST SCORLS FOR SHCOND GRADF PUPILS
WHO RHCFIVLi) SULLIVAN RLADINC INSTRUCTION

OJ
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TABLE

2

Vocabulary
Gain
(average)

Comprehens ion
Gain
(average)

Total Gain
(average)

2.91

1.94

2 .90

.8 9

.9 6

. 96

Non-IGE

1. 54

2 .52

2.17

2 .70

1. 58

2 .59

.9 8

.6 3

1.01

IGF Outer City

3.62

4 .81

3. 59

5.41

3.64

5.22

1.19

1 .82

1.58

Non-IGE Outer Citv

2.58

3.52

2 . 79

3. 76

2 .67

3.69

.9 4

.9 7

1.02

Post-Test
Comprehension
I

Type

P r e -Tes t
Total

1. 95

Pre-Tes t
Comprehension

3.02

Post-Tes t
Vocabulary

2.13

Pre-Test
Vocabulary

IGE Inner City

of

Post-Test
Tota 1

School

i

CALIFORNIA ACM IEVEMENT TLST SCORLS FOR THIRD CRADL PUPILS
WHO RLCEIVLD AMERICAN BOOK COMPANY READING INSTRUCTION

i

Inner City

55

expected rate of growth during a seven month period of
time.
The average scores of third grade pupils who r e 
ceived reading instruction from the ABC series are r e 
corded in Table

2.

The scores

in this

table are also

quite consistent, with the exception of the high scores
achieved by pupils at the IGE outer city school.
investigation revealed that the pupils

Further

at this particular

suburban school had usually had outstanding achievement
for the past several years

and the progress

did not a p 

pear to be related to the ABC reading program.
If the scores of the twenty pupils
city IGE school

(see Table 2) were not

remaining gain scores

from the outer
included,

for the sixty third grade pupils

would average out to 1.00 or three months
the expected growth rate of seven m o n t h s .
score was

the

(.50)

above

The average

.99 for all eighty second grade pupils who

received instruction

from the Sullivan reading series.

When the scores of the sixty pupils in the ABC, exc l u d 
ing the IGE outer city school,
pupils

are compared to the eighty

in the Sullivan reading series,

there does not

appear to be any great difference between results achieved by using
results

the two programs.

In fact, both show

in excess of the seven month growth which was

considered normal.
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Comparison of IGE to Non-IGE

The

first part of this chapter dealt with a c o m 

parison of the Sullivan and ABC reading programs
less of the IGE, non-IGE variable.

In this part,

regard
the

CAT and CRT scores will be studied and IGE schools will
be compared to non-IGE schools with no consideration
being given to the reading program variable.
ing scores

reported in Tables

the reader

in understanding

When the gain scores

The r e a d 

3 and 4 will be useful

to

the remainder of this chapter.

for vocabulary,

comprehension,

and total of the IGE inner city schools were compared to
the non-IGE

inner city schools

(see Table 5) there did

not appear to be much difference between

the two.

difference between the total gain scores of

The

.92 and

.97

corresponded to only one-half of a school month and this
certainly should not be considered a significant d i f f e r 
ence in favor of the non-IGE inner city school.

When the

same comparison was made for the outer city schools
appeared

to be more of a difference,

prehension and total gain scores.

particularly

However,

again be pointed out that the pupils

there

in c o m 

it should

in the third grade

IGE outer city school had traditionally scored higher on
reading tests,

even before

IGE was

introduced at this

school.

If the scores from this third grade are not in

cluded,

the difference between the IGE and non-IGE schools
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TABLE

3

Vocabulary
Gain

Comprehension
Gain

IGE Inner City

2

1 . 00

1.16

1.05

IGE Inner City

3

.89

.96

.96

IGE Inner City

5

.80

.68

.74

.90

.93

.92

j

Type of
School

Grade

COMPARISON OF CALIFORNIA ACHIEVEMENT TEST
GAIN SCORES AT IGE AND NON-IGE SCHOOLS

Average Gain

rH
M G
O cd
H O

Non-IGE Inner City

2

.99

1.19

.98

Non-IGE

Inner City

3

.98

.6 3

1.01

Non-IGE

Inner City

5

.85

.96

.93

.94

.93

.97

Average Gain

IGE Outer City

2

.93

.82

.95

IGE Outer City

3

1. 19

1.82

1.58

IGE Outer City

5

.80

1. 40

1.07

Average Gain

.97
1. 34
(•3 7). ( 1 . 1 1 )

1 . 20

(i.oi)

Non-IGE Outer City

2

1.02

1.07

.98

Non-IGE Outer City

3

.94

.97

1.02

Non-IGE Outer City

5

.84

1.43

1.08

.93

1.16

1.03

Average Gain

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

; 4

Comprehens ion
Gain (average)

Total Gain
(average)

3.08

3. 82

.80

.68

.74

Non-IGE

3.65

4 .50

4 .03

4 .99

3. 78

4 .71

.85

.96

.93

IGE Outer City

4 .75

5.50

4.97

7.3 7

4. 82

5 .89

.80

1.40

1.07

Non-IGE Outer City

4.53

5. 37

4.49

5 .92

4 .50

5 .58

.8 4

1.43

1 .08

of

1

Post-Test
Total

4.16

Pre-Tes t
Total

3.48

Post-Test
Comprehens ion

3. 54

Pre-Test
Comprehension

2 .74

Post-Test
Vocabulary

ICE Inner City

Pre-Test
Vocabulary

Vocabulary
Gain (average)

School

CALIFORNIA ACHIEVEMENT TEST SCORES FOR FIFTH GRADE PUPILS
WHO RECEIVED AMERICAN BOOK COMPANY READING INSTRUCTION

Type
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(scores
with

in parenthesis

in Table

3) was very negligible

the greatest difference being only a little more

than one-half of a school month.
A comparison of the test results from inner city
schools

to those from outer city schools

there was very little difference
made by the pupils

revealed that

in the vocabulary gains

in these two groups.

There was more

of a difference between the two groups when c o m p r e h e n 
sion gain and total gain scores were compared.
outer city schools'

scores ranged

The

from two to four months

higher in comprehension gain and they were also higher
in total gain by one-half to two months.

Once more it

should be emphasized that the outer city IGE third grade
scores made the total average gain out of proportion.
When these scores were discarded the difference between
inner and outer city schools

lessened considerably.

Even when the scores were discarded there was still a
distinct difference
scores

in gains made

in comprehension

in favor of the outer city schools by more

than

one month.
The CRT test scores
pupils

(see Table

5) show that the

in the inner city schools made considerably more

gains during the seven month period than did the outer
city school pupils.

However,

it should be noted that

the post-test scores were all very similar among
inner and outer city schools.

the

When these post-test
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TABLE 5
CRITERION REFERENCED READING TEST SCORES
FOR FIRST GRADE PUPILS

Type of School

Pre Test

PostTest

Percent
Cain

ICE Inner City

46 .25

95 .75

49 .50

Non-IGE

37.25

93.00

55. 75

ICE Outer City

71 .50

98 .50

17.00

Non-IGE Outer City

64 .75

86. 75

22 .00

Inner City

The scores in this table are average percent of
correct responses.
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scores are averaged for all of the inner city and outer
city schools
them.

there is only

a slight difference between

This difference should not be considered s i g n i f 

icant when only eighty scores

from four different schools

were utilized in the comparison.
In concluding

this chapter,

there was very little difference

it can be reported that
in the gains made on

the CAT among pupils of the IGE schools
those from non-IGE schools.

as compared to

The basic reading program

also did not appear to make much of a difference.

Al

most all gains were higher than was expected for the
seven month

instructional period of this study, which

speaks very highly of all instructional methods

and

materials used in the Benton Harbor schools.
Tables

1, 2, 4 and 5 illustrate that the average

scores of pupils

in the outer city schools on every

pre-test and post-test started and finished at higher
grade equivalents

than did the scores of pupils

the inner city schools.

from

Even though the gains made by

these two groups were similar,

there definitely was a

difference between inner city and outer city pupils
which did not manifest

itself when only gain scores

were studied.
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CHAPTER V
SUMMARY AND RECOMMENDATIONS

Individually Guided Education is a relatively new
instructional

system having

its origin in 1964 at the

University of Wisconsin Research and Development Center
for Cognitive Learning.
tered around Madison,
five years
states.

Initially,

Wisconsin,

it has expanded

IGE was

locally c e n 

but in the past

four or

to over one-third of the

It is believed by this project developer that

this expansion is a result of the continued efforts
of the staff at the R
emphasizes

D Center and also because

IGE

the individualization of instruction which

appears to be the popular trend in education today.
Very

little literature could be located which had

been written during the first four years of IGE.
majority of the

The

literature reported in this project had

been written during the most recent four years and quite
frequently pertained to IGE programs which had been in
operation for only one or two years.
The research of Nelson and Lorton reported in C h a p 
ter II shows convincingly that the attitudes
ions of teachers, pupils,

and parents

to the multiunit system.

Many educational

and o p i n 

are very favorable
innovations

receive wi despread support during their first few years
42
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because

the people involved are enthusiastic about the

new approach.

A follow-up study after the newness wears

off should be valuable

in determining whether the people

involved maintain their enthusiasm toward IGE.
Positive attitudes and opinions
the primary objective
knowledge.

are important, but

in education is the acquisition of

A review of the research literature did not

reveal any notable academic differences favoring
or non-IGE methods.
IGE programs
Some
programs

The research of Benton Harbor's

also revealed no major differences.

instructional
are

IGE

time is lost when innovative

initiated because of the study and t r a n s 

ition time that is necessary to change to a new system.
Benton Harbor's

IGE programs may be classified as being

in the developmental

stages and a measurement of IGE

should be conducted after this system has had the p r o 
gram in full operation for at least one complete school
year.
It is important to note that the CAT and CRT scores
of Benton Harbor's pupils

did not indicate IGE as being

a better system of instruction than their non-IGE systems.
But,

it is equally important to note that the pupils

did

not fall behind in their achievement despite the t r a ns
ition time from the traditionally-oriented to the IGE
system.
In conclusion it may be stated that the opinions
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and attitudes

of teachers, pupils,

and parents

toward

the multiunit school as reported in Chapter II, were
very positive and further research

is needed to d e t e r 

mine whether these attitudes and opinions persist.
Longitudinal

research

is also recommended to compare

the academic achievement of IGE to non-IGE-taught p u 
pils,

because

the research that has been conducted

during the first year or two of IGE programs

does not

indicate either favorable or unfavorable differences.
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Appendix A

Leslie C. Collins
1406 Brentwood Drive
St. Joseph, Michigan 49085
Name, title
School
Benton Harbor Area Schools
Benton Harbor, Michigan 49022
Date
Dear

:

Two and one-half years ago Individualized Guided e d u 
cation (IGL) was introduced in several of the e l e m e n 
tary schools in Benton Harbor.
As one of my re quire
ments for an Educational Specialist degree, I have
elected to conduct a research study of these IGL p r o 
grams with the authorization and supervision of
and Mr. John Watson.
The study will include an analysis of California
Achievement Test and Criterion Referenced Test results
at four different grade levels.
Pupil achievement is
important, but so also is the attitude of the students
and teachers who participate in innovative programs
such as IGE.
The sample questionnaires enclosed have
been approved by
and Mr. John Watson
and it would be greatly appreciated if I could have
these distributed and explained to the staff in your
school.
Both questionnaires have been designed so that they
take less than ten minutes to complete.
The teacher
questionnaire should be completed by all or most of
your classroom teachers.
The student questionnaire
needs to be completed by only two or three upper e l 
ementary classes in your school.
You will note that
the surveys do not include space for identifying i n 
dividual teachers or students.
Names are not n e c e s 
sary and everyone can remain completely anonymous.
Additional questionnaires will be distributed and e x 
plained at one of your SPC meetings which I plan to
attend to answer any questions you might have about
the study or questionnaires.
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In appreciation for your assistance, I will supply
each participating school with a complete copy of
the report at the conclusion of the study.
Thank
you for your cooperation and assistance.
Sincerely,

Leslie C. Collins

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

50

Appendix B
IGE Professional Staff Survey

The questions below have been designed to a s 
sist in the evaluation of Benton Harbor's IGE program.
Teachers from IGE and non-IGE schools have been r e 
quested to answer the questions.
Teachers not t e a c h 
ing in an IGE school should answer only the questions
in Part I and IGE teachers should answer only those
questions in Part II.
No one in your school will see your survey, so
please answer the questions as honestly as you can.
To remain a n o n y m o u s , return the survey to your school
office in the envelope which has been provided and do
not sign your name.
At the completion of this project a copy of the
complete report of Benton Harbor's ICE will be issued
to all schools participating in this study.

Part

I

Part I is to be completed only bynon-IGE teachers .
1.

Name of your school ____ _____________________________

2.

Have you taught in Benton Harbor more
years ?
Yes

No

5.

Have you ever taught IGE?

4.

Do any of your close
Yes

5.

than three

friends

Yes

No

teach in an IGE school?

No

Where have you received most of your information
about the IGE programs in Benton Harbor?
Teachers

in your building

Teachers

in IGE schools

Administration
Parents
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Others
6.

Have you ever visited an IGL school
Yes

7.

(please sp ec ify ).
in session?

No

With the information that you now have, would
you like to teach in an IGE school?
Yes
No
Why or why not?

8.

If IGE schools are more successful than non-IGE
schools, should all of Benton Harbor's schools
use IGE?
Yes
No

9.

Would you like more
Yes

information about

IGE?

No

Part

II

1.

Name of your s c h o o l _______________________

2.

How long have you taught

3.

Have you ever taught in a non-IGE school?

4.

Was your opinion of IGE requested prior tothe b e 
ginning of IGE in your school?
Yes
No

5.

Does IGE take MORE, LESS, or the SAME amount of
teacher preparation time as does non-IGE?
(Circle
one)

6.

Do y ou 1ike IGE MORE: , LESS, or the SAMI: as your
non - IGE experie nces?
(circle one)

7
/

•

8.

.

IGE? __
Yes

■>»

o u believe that IGE provides a better education
for boys and gi rls ? Yes
No

U KJ

V

In y our opinion , is IGE here to stay or is it an
expe riment that you think will be discontinued in
the near future?
Here to stay
_____

Will be discontinued in the near future
Undecided
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No

CI

9.

Do children seem to have a better attitude in ICE
schools than they do in non-IGE schools?
Yes

10.

Do you think children learn
in IGE schools than non-IGE

11.

If the IGE schools are more successful
schools, should all of Benton Harbor's
IGE?
Yes
No

No

MORE, LESS, or the SAME
schools?
(circle one)
than non-IGE
schools use
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Appendix C

Dear ____________________ ,
Thank you for permitting
be administered to the pupils
take only a few minutes

this

IGE Pupil Survey

in your class.

of class

It should

time and requires only

that you read the survey as the pupils complete
Feel free to answer any questions
have,

to

it.

the children might

or explain any statements which are not under-

stood.
When completed please place
envelope provided and return

the surveys

it to your school

At the completion of this study,
entire

report of Benton Harbor's

to all participating schools.

in the
office.

a copy of the

IGE will be issued

Thank you for your a s s i s t 

ance and cooperation.
Sincerely ,

Leslie C. Collins
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Appendix D
IGE Pupil Survey

This is a part of a project being done at several
of the elementary schools in Benton Harbor.
You are
not to write your name on this paper and no one at your
school will be looking at your answers, so please a n 
swer the questions as honestly as you can.
D i r e c t i o n s : This is not a test.
It is a list of
questions about you and your school.
Read and answer
each question silently as your teacher reads aloud.
How old are you? ___
Did you attend this school your first or second year
of school?
Yes
No
(circle one)
Check one of the following:
_____

I like having more than one teacher.
I would prefer to have the same teacher
all day.

On the questions below put a capital A in front of
the statement if you agree.
If you disagree put a c a p i 
tal D in front of the statement.
You will probably find
that you agree with some of them and disagree with others
If you are not sure, just leave it blank.
1.

2.

_____ 3.
4.

_____ 5.

6.

This school has a lot of materials and e q u i p 
ment to help me learn.
I look forward to Friday afternoons because
I won't have to go to school for two days.
I would rather go to this school

than most.

This school has helped me develop hobbies,
skills, and interest I did not have before.
Often I am afraid that
wrong at school.

I will do something

We work too much on reading and math at this
school and there is not enough opportunity
for pupils to develop their own interests.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

7.

I would not change a single
school, even if I could.

thing about my

8.

Our homework assignments are usually fair
and reasonable.

9.

If it were possible,
another school.

10.

I am very proud of my school.

11.

I get scolded a lot at school.

I would rather go to

12. Sometimes the assignments we are given are
not very clear.
IS.

I am lucky that I get to attend this p a r 
ticular school.

14.

My teachers use a lot of books, references,
and other extra materials to help me learn.

15. There is a lot of wasted time at this school.
16. The textbooks at this school are pretty dull
and uninteresting.
17. Each morning I look forward to coming to
school.
18. Our library and media center are well stocked
with good books and equipment.
19. The school work is too hard at my school.
20. Many of my friends at this school would rather
go to another school.
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